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The actual book is 72 pages. There are 9 selections (4 literary and 5 informational
text). The book has 84 reading questions: 60 are multiple choice,

13 are short constructed-response, 7 are medium constructed-response,

and 4 are extended constructed-response.

For writing, there are 22 multiple choice grammar questions, 1 editing task,

and 4 writing exercises.

The book is printed on newsprint, is consumable, and is sold in a set of

30 books for $55.00.

Also included in this sample are two pages of the teacher's guide.
The teacher's guide identifies the specific benchmark and assessment objective
each item assesses.

L EADERsHIP REsOURCES® publishes CSAP preparation books for:
Grade 3 Reading & Writing, Grade 3 Mathematics,

Grade 4 Reading & Writing, Grade 4 Mathematics,

Grade 5 Reading & Writing, Grade 5 Mathematics,

Grade 6 Reading & Writing, Grade 6 Mathematics,

Grade 7 Reading & Writing, Grade 7 Mathematics,

Grade 8 Reading & Writing, Grade 8 Mathematics, Grade 8 Science,
Grade 9 Reading & Writing, Grade 9 Mathematics,

Grade 10 Reading & Writing, Grade 10 Mathematics.

Each title is sold in a set of 30 books for $55.00, plus 10% shipping and handling.

4 )
PLACEYOUR ORDER TODAY.

Make your purchase order or check payable to:

L EADERSHIP RESOURCES

L EADERSHIP RESOURCES®
303 Court Street
Port Huron, Ml 48060
800.257.7157
Fax: 810.985.7157
e-mail: |eadership@advnet.net
website: www.|eadershipres.com




Successful Test Taking’

Reading & Writing 9

Table of Contents

Test TaKING TIPS .vevvveeeeiireiee e 3
Test Taking Strategies. ......ccvcvevevvceenieeneeeiieenienns 4
Introduction to Reading Selections..................... 7

Literary TexXt ...cccovcvvceeieeeeseeee e 7

Informational Text........ccoocvevieveniiennieeeene 10
A Reading Test-Taking Plan ..........cccccevevneenne 13
Session 1 WIHEING .eveeeeeeieeeeceeeeee e 14
SessSioN 2: WHEING .eveeeiicieeceeceeee e 20
Session 3: Reading and Writing........cccocceeveenee. 24
Session 4: Reading ...cocvevvveeviennieeeese e 38
Session 5: WHEING ..veeveeiiieeeceeee e 54
Session 6: Reading ......covcveevievvieniiese e 63

Copyright © 2006 by LEADERSHIP RESOURCES®
2006 Edition

All Rights Reserved. Printed in the U.S.A. No part of this publication may be copied, reproduced,
resold, licensed, marketed, transmitted, transferred, stored in any retrieval system for future reuse,
distributed (including distribution to students for use in a school year subsequent to the school year
in which this publication is purchased), or disseminated, in any manner, in any form, or by any
means, in whole or in part, including electronic, mechanical, photocopying, recording, or
otherwise, without the prior express written permission of Leadership Resources.

OWNER/PUBLISHER:

L
L EADERSHIP RESOURCES”®

303 Court Street
Port Huron, MI 48060
800.257.7157
FAX: 810.985.7157
www.|eadershipres.com
e-mail: |leadership@advnet.net



Test Taking Tips
When You Get to School on the Test Days

. Find a comfortable place to work.
This may mean not sitting next to
your friends. Remember, your goal is
to do your best on the test. Sit where
you can concentrate and do well.

. Follow along when the teacher gives
thetest directions. Ask your teacher to
explain the directions if you do not
understand them.

. Some tests are confusing. You may
know the answer, but you must
correctly fill in the bubble or write
your answer on the blank lines to get
credit for your answer.

.Unless your teacher tells you
otherwise, mark in the test book.
Most test books will not be used
again, so mark away! Do any work
you need to right on the test book
Pages.

. Don't waste al of your time on one
item. It is OK to skip an item and
return later. Make finding the item
you skipped easy for yourself by
putting a large % next to it.

. If you come across an item that just
seems impossible, skip it and move
on. But don't give up onthewholetest
altogether. Some test writers put in
very hard itemsat first. Don't let them
defeat you when they do this. Keep

going!

G. For multiple choice questions, mark

the best answer. If you are not sure of
an answer, go ahead and guesswisely.
But don’'t just mark any answer. You
probably aready know that at least
one of the answersisincorrect. Mark
out all incorrect answers even if you
can't completely figure out the correct
answer. This will make guessing
wisely easier.

. For constructed-response questions,

clearly explain your thinking.

. Do your own work. Copying is not

right. Besides when you copy, you
run the risk of miscopying; and the
person you copy from may be wrong.

. Review your multiple choice answers

when you are finished. Reread all
your answersto constructed-response
guestions to make sure they are clear
and complete.

. Most tests are too long, and you will

get tired. Keep at it, even if you need
to stretch your back and arms. It may
help to look at the ceiling or out a
window from time to time.

. Smile. Tests are important, but they

aren't the end of the world. Remain
calm. Do the best you can.



Successful Test Taking Strategies
for Answering Constructed-Response
Questionsin Reading

These questions require you to think about an answer to a question and then
write the answer. Constructed-response questions require you to explain (tell) why
and support your answer with reasons, with details, and/or with examples from the
selection.

Short constructed-response questions have you write a short answer. You will
use about 5 minutes to answer short constructed-response questions. A complete
answer isworth 2 points.

Medium constructed-response questions have you write a longer answer.

A complete answer is worth 3 points.

Extended constructed-response questions are the most challenging and
require a more detailed answer. You will use about 10 minutes to answer these
guestions. A complete answer is worth 4 points.

1. READ: Read the constructed-response question and any directions carefully.
Ask yoursdlf, “What do | know? What is the question asking me to do?
Who is my audience?’

2. Next, read the selection and study the material that is presented.

3. Try to get the “big picture’ or main point of the selection. Pay attention
to details.

4.  THINK: Use the writing process to help you think:
- Brainstorm for ideas by recalling what you aready know.
- Group (organize) all your ideas with an idea map/graphic organizer,
If necessary.
- Look over your map/graphic organizer, and order your ideas and topics for
writing.

5.  EXPLAIN: Remember, someone will be reading your answer. Explain your
answer clearly and completely. Use details and information from the
selection. Try to fill up al the lines when you write your answers. If you
can't, that's OK as long as you write a complete answer.

6. Remember that someone will be reading your answer. Make sure your
explanation is clear, so that the reader understands your thinking.

7. Read what you have written to revise and edit.
"
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Successful Test Taking Strategies
for Answering Multiple Choice
Questionsin Reading and Writing

Skim each question before reading the selection. Try to get a“feel” for what
the answers might be.

Ask and answer, “What do | know?What am | being asked to do?’

Read the selection. Try to get the “big picture” or main point of the selection.
Pay attention to details.

Read the questions.

There are four answer choices for each question in this book.
Look at all answer choices. Mark out all incorrect answer choices.

Look back at the selection as often as necessary to answer the questions
correctly.

Make an educated guess if you really don't know.

Then, mark the best answer right in this book by filling in the bubble (circle)
to the left of the answer you chose. Completely fill in only one bubble.
A correct answer is worth one point.

Multiple Choice Sample Question

For this type of question you will select the answer and then fill in the bubble next to it.
Look at the sample test question below about a boy named John whose brother was not
able to make it home for John's birthday party.

1 Johnwas unhappy at the end of the story. Which best states why John was

disappointed?

O Hisdad took the car away.

@ Hisbrother didn't come home.
O Hedidn't get what he wanted.
O Hedidn' like his birthday cake.

For this sample question, the second answer choice was selected. Therefore, the bubble
next to that answer choice wasfilled in.



I ntroduction to Reading Selections

There are two kinds of reading selections in this book. The first kind of selection is

literary text. Literary text is usually fiction, but does not have to be. This kind of text tells
astory. It requiresyou to use certain reading strategiesthat go with thiskind of text. Literary
text is discussed on pages 10-12.

The other kind of selection is informational or expository text. This kind of text is

often found in newspapers, magazines, textbooks, and other kinds of reading required for
school, work, and life. It is fact-filled text. See pages 13-15 for more about infor mational

text.

-

L ITERARY T EXT

Theseven componentsof literary text are:

Char acter s- who arethe main characters?
- who are the minor characters?

Setting - where and when doesthe story take place?
Plot or Events- what happensinthestory?

Problem or Conflict - what isthe problem?
- why isit aproblem?

Solution - how isthe problem solved?
M ood - what isthefeeling of the story?
Theme- what lesson doesthe story teach us?

Effectivereader sfind theanswer stothesequestionsto

construct meaning (to makesurethey under stand thestory).

~




13 Srategiesfor Test Taking in Reading
¢ LITERARY TEXT <

PREPARING TO READA TEST SELECTION

1. READ thetitle, and PREDICT what the story isabout.

 Thetitleis

o The story is about

2. LOCATE illustrations.

*  What information do they suggest?

3. SKIM the questions.

| will look for these answers

ASYOUREAD THETEST SELECTION

4. LOOK for answers.

* Read the story to find answers to the questions.
* Remember to construct meaning. Do Y OU understand the story?

5. IDENTIFY the main characters.

e Themain characters are

» Describe each character in about 3 words

6. IDENTIFY the setting.

*  Where does the story happen?

»  When does the story happen?




7. NAME themain events(plot).

e Important actions are

8. FIND the problem (conflict). All good stories have one.

 Themainproblemis

e Theproblem isimportant because

9. IDENTIFY thesolution.

e The problem is solved by

10. IDENTIFY the mood.

e Thisstory made mefee

11. IDENTIFY thethemes.

» Thisstory's themes teach me something about

* How does this story teach me about this?

USE THE SELECTION TO ANSWER THE QUESTIONS

12. ANSWER all questions.

Reread the questions carefully.

Mark out incorrect answers to each multiple choice question.
Circleor % any question you skip and need to return to later.
Look back in the text for answers you do not know.

Remember to READ, THINK, and EXPLAIN when writing your
answers to constructed-response questions.

13. MARK/WRITE the correct answer right in thisbook.




| NFORMATIONAL
TEXT

I nfor mational text isused daily by most readers.

Effectivereadersusethesestrategiesto construct
meaning (to makesurethey under stand the selection):

Read thetitleand maor headings.

Recall what you may already know about the subject.

L ook at pictures, graphs, and charts.

Read the summary.

Skim the questionsto be answered.

Read the selection and identify:

The selection's purpose.

Descriptions, definitions, and detailsin the selection.

Problems and solutions discussed in the selection.
The conclusions reached in the selection.

® & o o




10 Strategies for Test Taking in Reading
¢+ INFORMATIONAL TEXT o

PREPARING TO READA TEST SELECTION

1. IDENTIFY thetopic.

 Thetopicis

» | aready know this about

2. LOCATE graphic organizers.

* The headings tell me

e The picturestell me

» The captions tell me

» The chart/graph explains to me

3. READ thesummary.

e The main points are

4. SKIM thequestions.

e | will look for these answers




ASYOU READ THE TEST SELECTION

5.

GO find answers.

» Read the article to find answers to the questions.
» Remember to construct meaning. Do YOU understand the article?

SEARCH for author's purpose.

» The purpose of the articleisto

LOOK for descriptions, definitions, and details.

» The author describes these things
» The author describes with these examples

IDENTIFY types of infor mation.

Main Idea

Cause and Effect
Compare and Contrast
Sequence of Events or Procedures
Problem and Solution
Drawing Conclusions

USE THE SELECTION TO ANSWER THE QUESTIONS

0.

ANSWER all questions.

Reread the questions carefully.

Mark out incorrect answers to each multiple choice question.

Circle or % any question you skip and need to return to later.

Look back in the text for answers you do not know.

Remember to READ, THINK, and EXPLAIN when writing your answers
to constructed-response questions.

10. MARK/WRITE the correct answer right in this book.



A Reading Test-Taking Plan

Use this checklist to work your way through the process.

Check off each item asyou doit:

[ ] Read thetitle. Doesit make you think of anything?
Predict what the selection will be about.

[ Look at all the pages of the selection.

[ Read the head ngs throughout the text.
Determine the subject matter of what you will be reading.

[] Look for boldface words, italics, and numbers.
Also, read any graphs, charts, or captions. What do they refer to?

[] Get themainidea by reading the summary.

[] Read the guestions and notice important words.

Examples:

* not *main » the author would probably agree
* most likely * except * selection

« difference * most » of thefollowing

[ ] Read the selection. L ook for the main ideaand details.
[] Answer the guestions.
|:| Reread the selection as needed.




D irections:
Read thisarticle. Then do Numbers 1 through 10.

HIGH SCHOOL STUDENTS IN THE WORKPLACE

Faster than the due date of areport, more powerful than labor laws, ableto stock grocery shelves
and study for an algebra exam in asingle night —it’s the American high school student, the hardest
working high schooler in the Western world.

But making money at part-time jobs may be keeping American high school studentsfrom making
the grade. On average, American high school students work longer hours at after-school jobs than
their peersin 18 other Western countries, according to the Third International M athematicsand Science
study, released in 1998.

The study, which surveyed 200,000 high school students around the world, showed that 55 percent
of American high school students work more than three hours each day. Internationally, only
18 percent of high school students work as much. The study also showed that American high school
studentslag behind high school students of other countriesin mathematics and science performance.
Although the researchers stop short of linking the two findings, education experts agree that long
work hours can contribute to low grades.

Hours Worked Per Day by High School Students
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“There are many factors that contribute to school performance, but on the face of it, we can see
that kidswho areworking alot aren’t doing well in school,” said Michael Martin, aresearch professor
at Boston College and the study’s deputy director.

The study discovered that high school students who work more than three hours per day tend to
havelower gradesthan studentswho do not. I nterestingly, researchersfound that high school students
who work one hour aday actually do better than students who don’t work at all.

Researchers and educators agree the study’s results are especially disheartening because most
American high school studentswork simply to buy extras such as concert tickets, designer clothesand
cars.

“l don’t need to work. | want to work,” said Ethan Wilson, 17, who usually works 22 hours a
week packing groceries and stocking shelves at alocal supermarket for $6.00 an hour to keep gasin
his car and spending money in his pocket.



Wilson, a C-plus student, admitsthat he sometimes wonders whether working such long hoursis
worth it. One recent school night, Wilson expected to stay up studying until midnight after finishing
work at 9:00 p.m.

Wilson said he is considering decreasing his hours and changing his schedule to work only on
weekends because he hasbeentoo sleepy inclass. “1 get tired. All 1 think about iswhen | can get out
of work so | can get home and finish my homework. It feelslike I’m working al thetime.”

State officials say the teen work force is getting bigger and younger. Twenty years ago, it was
primarily 16- and 17-year-olds working after school, according to most state labor officials. Today,
more 14- and 15-year-olds arein the workplace.

State child labor laws mandate that full-time students cannot work more than 18 hours a week.
These laws also permit children 14 and older to work in most retail and service jobs, however those
under 15 cannot work past 9:00 p.m., and kids ages 16 and 17 cannot work past 10:30 p.m. on school
nights.

“It’'simportant for kids to develop connections to the work force,” said Kate O’ Sullivan, of the
National Youth Employment Coalition, a nonprofit organization in Washington, D.C., that recently
honored an inner-city group that provides at-risk high school studentswith on-the-job training while
they earn their diplomas. Such programs are good learning opportunities for high school students
because they are monitored by educators, O’ Sullivan claims.

But in many cases, high school studentsare not working only for the out-of-the-classroom experience.
“ Students like making money,” said Jerald Bachman, a University of Michigan social scientist who
callsthe phenomenon of teenage work “ premature affluence.”

“It’s affluence because the money most high school students make is used as spending money,”
Bachman states. “ It's premature because they’re still in high school, and not accustomed to paying for
room and board and other necessities of life”

Bachman says his studies have shown that the more hours high school students work, the less
likely they are to succeed at school and the more likely they are to buy drugs. His studies al so show
that very few high school students save the money they make.

But students say that even high-achievers need to have fun. “ Sometimes, | just want it to be‘ Treat
Samantha Day,” admits Samantha Carbella, 17, a high school student and a part-time waitress at a
neighborhood family-style restaurant. “If I’ m making my own money, it doesn’t bother me to spend
$100 on apair of jeans.”

Carbella, who maintainsa 3.947 grade point average, isthe Student Congress president, National
Honor Society treasurer, yearbook editor, and tri-captain of the varsity girls basketball team. Sheonly
works on weekends, and if she hasabig test coming up, she callsin to say she can’t work.

“For me, work isgood. It helpsme organize,” explained Carbella, who earns about $160 to $180
for working 16 hours aweek. However, Carbella added, “ school comesfirst.”

Educators realize Carbellais the exception. “Not every kid islike Samantha,” said high school
English teacher Barbara Gutman. “Too many students have trouble maintaining that balance. The
result is that they fall asleep in their first-hour class, they come to class without completing their
homework, or they loseinterest in school altogether. They may fail the classand eventually drop out.”
Gutman said that if parents actively supervisetheir children, after-school jobs can be agood idea.

Kathy Cloud, whose daughter Alexis —a 16-year-old high school junior —works 12 hours every
weekend behind the concession stand at amultiplex movie theater, said: “ Our daughter understands
the rules about working after school. We've made her quit jobs before when her gradesfell.”

But Cloud said the job makes her daughter “ appreciate the val ue of money and hel ps her organize
her time. Shelearnsthingsat ajob shewon’t learn in aclassroom.”



According to thefindings of the Third International Mathematics and Science study based
on hours worked per week, high school studentsin which country should do best in school ?

(O United States
(O Augrdia
(O France

(O Canada

The chart in thisarticle supportswhich of the following statements?

(O International high school students perform better in school than American high school
students.

American high schoolerslag behind international high schoolersin math and science.
American high school studentswork more hoursthan their peersin other countries.

Only 18% of high school studentsin other countries work as many hours as
American high school students.

00O

Which of the high school studentsinterviewed for thisarticleisnot working in accordance
with state child labor laws? Explain the violation.

In thisexcerpt from the article, what doesthe word affluence mean?

“Sudentslikemaking money,” said Jer ald Bachman, a Univer sity of Michigan
social scientist who callsthe phenomenon of teenagewor k “ prematur e affluence.”

(O maturity

(O money
(O ableto persuade othersto your way of thinking

(O independence



What isthe main reason most expertsbelieveit isbad for American high school students
to work too many hours?

(O Working high schoolers are buying too many concert tickets, designer clothes, and cars.
(O Theschool performance of working high school studentsissuffering.

(O Working high school studentsarenot paying for their room, board, and other necessities.
(O Adultsare upset because students from other countries are doing better in high school.

What information that is missing from thisarticle would one analyzeto check the validity
of the Third International Mathematics and Science study’ sfindings?

(O thechildlabor lawsof the other countriesthat participated in the study
(O theactual survey formsthe 200,000 high school studentsfilled out
(O acomparison of the hourly wages earned by students and their gradesin high school

(O themath and science grades of the high school studentsfrom other countrieswho
participated in the study

Why arethe National Youth Employment Coalition and the comments of Kate O’ Sullivan
mentioned inthisarticle?

(O They give another viewpoint about working students and high school performance.
(O They support thefindings of the Third International Mathematics and Science study.

(O Thecaodlitionisthe only place where high school students can find jobs that
won'tinterferewith their school performance.

(O Thefindingsof O Sullivan and the coalition are more current than those of
the Third International M athematics and Science study.
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Which high school student’s school performanceisacontrast to researcher
Michagl Martin’sclaims? Explain your answer using information from thearticle.

When Kathy Cloud commented that her daughter Alexislearned thingsat ajob that she
could not have learned in aclassroom, what did she mean?
Give three examples of thingsAlexis Cloud may have learned at her job.

Read thisexcerpt from the article. Why did the author write the sentence in thismanner?

O00O0

Faster than the due date of areport, more power ful than labor laws, ableto stock
grocery shelvesand study for an algebra exam in asingle night —it’sthe American
high school student, the har dest working high schooler in the Western world.

to explain in asarcastic way that American high school students value work over school
to imply that high school studentsinthe Middle East and Far East probably work harder
to show in ahumorous way that American studentstry to balance high school and work
to make fun of all the things American high school studentsdo in asingle day
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Successful Test Taking®

This Successful Test Taking® Reading &
Writing 9 book is specifically designed to assist
teachers and students as they incorporate the
information and skills contained inthe Colorado
Model Content Standards into their learning
environment. The book isan essential teaching
resour ce for educators interested in preparing
their students for the Colorado Student
Assessment Program (CSAP). Studentswill see
the book as a helpful learning tool to master
important reading and writing skills.

Using " Successful Test Taking™

1. After each student receivesa Successful Test
Taking® Reading & Writing 9 book, let them
know they can writeand mark their answers
in the Reading and Writing 9 book.

2. Use page 3 to discuss preparation and aids
totest taking.

3. Onpages4-6, review with your studentsthe
strategies for answering the different types
of reading and writing questions on the
Colorado Student Assessment Program.

4. Have students turn to the Introduction to
Reading Selectionson page 7 and discussit
with them. Then, review the literary text
(pages7-9), informational text (pages10-12),
and the Reading Test Taking Plan (page 13)
material if you wish. This material can be
reviewed at any time, or not at all.

5. Next, have studentsturnto Session 1: Writing
(page 14). Read the directions aloud to the
students as they follow along in their books.
Studentswill plan and writeadraft in response
to an extended-writing prompt.

6. InSession 2: Writing (beginning on page 20),
studentswill complete an editing task and then
go back to their draft from Session 1 and
reviseit. Thefinal copy of their writing task is
to be completed in Session 2.

7. Next, have students begin Session 3: Reading
and Writing. Studentswill read thedirections
(page 24) and then thereading selections. After
reading and responding to the reading
questions, studentswill writeaparagraphin
responseto awriting prompt.

8. Next, have studentsturn to page 38, Session 4
Reading. Students will read and respond to
the reading selections in the same fashion as
Session 3.

9. In Session 5: Writing (beginning on page 54),
students will do the 22 grammar items and
write paragraphs in response to two writing
prompts.

10.Session 6: Reading, begins on page 63.
Students will read and respond to reading
selections in the same fashion as Sessions 3
and 4.

Copyright © 2006, L EADERSHIP RESOURCES®, 303 Court, Port Huron, M| 48060, 800.257.7157 CO




11.Remind studentsto continuer eading until
they reach a stop sign ¢ in their books,
at which point studentsstop. Studentsmay
not go on until you tell them to do so.

12. Thereading and writing portions of thisbook
can beadministered over aperiod of Six days.
However, you may wish to spend moretime
and/or days using this book.

13.Thereare 84 questionsand 123 possible points
in the reading portions of the book. In the
writing portions, there are 23 grammar and
editing items are worth atotal of 31 possible
points.

FLEscH-KINcAID GRADE LEVEL READABILITY SCALE
FORALL SELECTIONS

( BASED ON NUMBER OF SYLLABLES PER WORD AND
SENTENCE LENGTH IN WORDS)

Selection Title Page # Grade Level

High School Students in the Workplace (IT) 25 9.00
Benjamin Franklin (IT) 30 9.60
Moneybag Savings Bank (IT) 34 NA

Just Show Up! (LT) 39 9.00
A Dream (LT) 42 NA

An American Tapestry (IT) 46 9.00
A Perfect Partnership (LT) 50 9.30
Sound Off (IT) 64 9.70
Going Solo (LT) 68 10.0

LT = Literary Text
IT = Informational Text



